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Scrutiny Panel: Education and Home Affairs Panel
Introduction (Overall reaction to the Report):

| would like to convey my thanks to the Educatiord &ddome Affairs Scrutiny Panel

for undertaking this review. The report is condiiiecand it recommendations will be
considered along with the recommendations containethe separate Review of
Inclusion commissioned by the Department and ua#lert independently. There are,
however, three points which | would wish to makeuttihe review.

Firstly, it seems that insufficient consideraticastbeen given by the Panel to the part
school governors play in the suspension process. bt apparent from the report
whether or not school governors were consultedhdt was not the case then a
significant opportunity was missed because goverbodies have a major role to play
in the development and application of a school’'sicgoon discipline. The head
teacher has a responsibility to develop and agréh, the Governing Body, a clear
policy on the standards of behaviour that are eegeaf pupils, how to provide these
standards and how to tackle unacceptable behavithe. head teacher must also
report to the Governing Body any suspensions ardusions of pupils and the
Governing Body must ensure that such suspensiomsinaraccordance with the
requirements laid down in Article 36(2) of the Edtion (Jersey) Law 1999. In the
new policy on suspensions, the Governing Body hls®a major part to play in the
appeals process.

Secondly, it is surprising that the Panel has skhawledged in its key findings that,
whilst head teachers have the authority to perntinerclude a pupil, subject to the
agreement of the Director for Education, Sport @uéiture and the Governing Body,
permanent exclusion over many year has been rarthdfmore the overall statistics
on fixed term suspensions in the Island do notciagi that Jersey faces any more of a
problem in this respect than other jurisdictions.

Thirdly, I am confident that the report fully readges the significant contribution that
dedicated head teachers and teachers make in singpal young people in the
school environment. Making provision for some of ouore challenging and often
vulnerable pupils requires our teachers to be piattaring, resourceful and inspiring.
Teaching is a challenging job and | am confidemtinf what | see across our service,
that our schools do a good job.

One particularly important point that does cometgh from the report is the fact that
the successful education of a child is dependent guartnership between pupil,
parents and the school where each fulfils thepaasibilities.
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Findings

Findings

Comments

Finding 1:

There is evidence that th
suspension policy has not alwa
been applied consistently. T
Sub-Panel therefore welcom

eelements of the new policy have already b
yenplemented. Some further modifications W
nde made as a result of the scrutiny proc
e$he new policy will be fully implemented i

the new policy, which is far September 2010.

more comprehensive than t
existing policy. The new polic
helps to fill some of the gaps
communication and guideling
that exist in the curren
suspension policy. [Section 6]
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Finding 2:
The Sub-Panel acknowledg
that the Department d

Education, Sport and Cultu
already collects suspension dq
internally. However, the
production of publicly availabls
annual statistics documentir
the number of suspensions tf

have occurred during eac

school year would increag
transparency and enable bg
individual schools and th
Department to pick up an
trends in suspension figurg

relating to factors such as rac

bullying or family issues. Th
Sub-Panel  appreciates  th
providing public suspensio
statistics broken down b
individual schools may hay
negative implications fo
students’ education at certq
schools. It is therefore ng
believed necessary for the
statistics to name schog
individually. However, they
should provide comprehensi
data on the generic suspens
figures for any given year. /
good example of the format
this data would be the Scottis
Government’s annug
publication, in which statistic

e$he department supports the Panel's v
fproviding public suspension statistics brok
edown by individual schools may ha
ataegative  implications. The departme
> publishes data about the performance of
cwhole system and uses more deta
ignformation about individual schools
nahonitor trends, support and challenge.

h

dt is not clear how further public publicatig
pthvould assist schools and the Departmen
epick up any trends however it is imports
ythat schools are challenged and held
c@ccount for their performance.

€,

eSuspension  data, along with  oth
gperformance data, is regularly reviewed
NESC and made available to Professiqg
yPartners whose role it is to challenge schq
eand to support them in developing th
I educational provision.
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are provided by sector - fq
example primary, secondary and
special schools. [Section 7]

=

Finding 3:
Anecdotally,

training for teachers on themany
application of the suspensig
policy. This situation needs to be
addressed with the introductic

radditional training.

nt is unclear why there would need to

it would appedrQualified teachers are trained to manage pupil
that there has not been enoygbehaviour. However it is recognised that

teachers feel they benefit from

be

of the new suspension policy
a matter of urgency.
[Sections 8.1-8.3]

agraining for teachers on the application of
suspension policy, as teachers do not a

Head teachers have been given

new policy for their schools. There is

Governing Bodies on their responsibilities
this respect.

expectation that head teachers will brief th

he
Dply

the policy. Each school’'s senior management
team and Governing Body, if one exists, nged
to be fully aware of the policy. However, only
the head teacher has the power to suspend.

the

opportunity to discuss the implications of the

an
eir
n

Finding 4:

Differences in terms of scho
demographics, student
parent  involvement
consistency in applying
current suspension policy
difficult to ensure.

[Sections 8.4-8.11]

al
mealr
th

pISystem-wide policies need to take accoun
ndhe fact that each school is unique. Howe
ghe new policy will support all schoo
ethrough the process of suspension where

Parental involvement at an early stage

all pupils.

t of
er,
S

that

ss necessary and as such will provide a greater
degree of consistency across the system.

is

crucial if schools are to successfully supgort

Finding 5:

The Sub-Panel is concerned

byhe Department agrees that nurturing pu

pils

regarding disruptive students
taking up too much teaching
time. The Sub-Panel sees
nurturing students as key to|a
teacher’s role.

[Sections 8.26-8.27]

comments from some teacheris a key aspect of the teacher’s role.

6 | Finding 6:
The implementation of The Department sees no evidence to support
suspensions appears to be tdhis conclusion. The evidence, in fart,
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frequently dictated by th
limitation of resources availablg
rather than what is in the be
interests of the student.
[Sections 8.28—-8.29]

eillustrates that schools work hard to ens
cthat students remain in their mainstre
sschools and that suspension is m
frequently used as a last resort.

Finding 7:

Suspensions can provide

opportunity for reflection and r¢
evaluation on the part of parer]
and pupils and highlight an iss
that the parent may not ha
previously been aware 0
However, when students a|
continually receiving
suspensions and are missing
on large periods of the
education, this is ng
appropriate. In these cas
serious consideration needs to
given to the suspended studg
and the focus should be ¢
finding a solution that works, 3

in these instances, suspensi(
are not providing that
mechanism.

[Sections 8.30-8.32]

aifhe Department agrees that a period
-suspension can provide an opportunity
teeflection. However, learning effectiveness
ueften lost well before the point of suspensi
y&ew IT arrangements for collating data w
fhighlight repeated incidents quickly a
reschools will be able to use this informati
for appropriate and proactive interventig
pbgtich as Personal Behaviour Plans to
rdeveloped.
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Finding 8:

The process for issuing wo
during periods of suspensio
needs to be improved ar
standardised across all schoc
The Sub-Panel was pleased
note that this was recognised
an area for improvement by tf
Department of Education, Spg
and Culture and commends t
provision of an alternativ
location for looked after childre
who are suspended from schog
[Sections 9.1-9.9]

kHomework is addressed in the new policy.
NS

ndt is reassuring that the Panel has recogn
Ithe effectiveness of the separate provision
tooked after children during periods
asuspension and the efforts that have b
nenade to meet their individual needs.
rt
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Finding 9:

High levels of parental suppo
are vital to the success of t
suspension process.
[Sections 10.1-10.14]

riAgreed — Parental support is crucial.
he
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10 | Finding 10:
The policy on contacting parent$Schools have been advised of their
regarding the issuing afresponsibilities in this respect. Expectations
suspensions has not always beeme set out clearly in the new policy.
implemented consistently.
[Sections 10.1-10.14]
11| Finding 11:
Parents may be reluctant [t@arents’ rights and responsibilities are set|out
exercise their rights, or may belearly in the new policy and It is the
unaware of them. Some parentesponsibility of schools to ensure that
may also be intimidated byparents are made aware of these.
schools and too daunted (o
challenge professionals on issudsach school has a process which enaples
to do with their child's| parents to discuss concerns with |an
education. As such, a servicappropriate member of staff and, where a
that helps parents to understamnsthool has a governing body, parents |are
their rights and responsibilitigsmade aware of their right to make | a
would be one way of avoidingrepresentation to the governors. Where there
relationships becoming legalistids no governing body, parents may address
and confrontational. any concerns to the Department.
[Sections 10.15-10.18]
Parents may choose to have someone support
them in their dealings with a school. It |is
unclear from the recommendation who would
actually provide an advocacy service for
parents.
12 | Finding 12:
It is clear that Jersey's currenfhis will be considered in the context of the
education structure, whichDepartment’'s review of the Islandfs
includes  States  seconddrgecondary school system.
schools, States fee-paying
secondary schools, and privat&€he current structure supports students of all
secondary schools, means thaibilities and special provision has been made
the States secondary schools javgthin the States Education system for thpse
required to work with the in need of extra help.
majority of students  with
behavioural or learning
difficulties. The Sub-Panel
hopes that this issue will Qe
considered during the
Department of Education, Spart
and Culture’s review into the
Island’s secondary education
system. [Sections 11.1-11.14]
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13

Finding 13:
It is of concern to the Sub-Pan

Girls and Victoria College
receiving States funding
problematic students may still k
transferred to States second:s
schools. The head teachers
these schools suggested t
such transfers were often in t
best interests of these pupi
This is not acceptable as t
schools are opting out ¢
working with students that th
States secondary schools th

have a requirement to educate.

This suggests that the States f
paying secondary schools g
not fully meeting their duty o
care to such students.
[Sections 12.1-12.4]

2 Department does not accept that there is
J,evidence to support the view that States
gaying schools are not fully meeting th
aiguty of care to all their students. The evide

hatovided schools, work hard to support
héheir pupils.
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Finding 14:

A range of provisions exis
within the education system
meet a variety of needs. It
essential for the student and th
family to be central in the
consideration of any move
between schools.

[Sections 12.5-12.12]

tAgreed — The needs of the pupil are
ccentral factor in  determining the mg
isappropriate school placement.
eir

D

S
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Finding 15:

The Sub-Panel fully supports tf
recommendation  from  th
Serious Case Review for schd
staff to receive training to assi
with  the identification of
difficult behaviour as a sympto
of distress.

[Sections 13.1-13.12]

néll teachers receive induction training
edealing with challenging behaviour. A fU
draining programme on seeing difficy
sbehaviour as an indicator of distress
underway.

m

ePupils transfer between the fee-paying and

that despite Jersey College fomon fee-paying for a range of reasons. The

any
ee-
eir
hce

a$ that these schools, along with the other

all

the
St
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I
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Finding 16:

Depending on their condition,The Department and schools are fully aw

suspending students with speg
educational needs could hal
severe implications.

However hearings, pupils are not suspended bec

iaf the impact of suspending pupils wi
vepecial needs. As emphasized at the scry

the Sub-Panel is concerned thahey have a special need. Pupils who f

are
th
tiny
ause

ace
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the statistical informatior
provided did not enable us
establish whether students w
special educational needs with
mainstream schools a
suspended. The  Sub-Paj
would condemn the suspensi
of students for behaviour that
a result of any specig
educational needs. Such stude
require help and support to me
their needs, not suspension.
[Sections 14.1-14.22]

nsuspension do so because their behaV
favarrants such a sanction. However, a p
ttvho has a special need may well
isuspended if the behaviour of the pupil plaj
reother people in the school at risk. In suU
naircumstances, support is provided to help
opupil  understand the impact a
izonsequences of their behaviour.

|
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Finding 17:

The Sub-Panel welcomes t

h&his facility will provide more broadly fo

fact that during the course of itgupils with both social communication a

review the Department d
Education, Sport and Culture h
put forward plans to open
small dedicated unit specifical
for students with an Autisti
Spectrum Disorder.

[Sections 14.21-14.22]

femotionally-based difficulties.
as

a
Yy

nd
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Finding 18:

Any reluctance to diagnos
learning or behaviours
difficulties due to funding
implications is  completely

unacceptable.
[Sections 15.1-15.12]

eModern educational thinking suggests that it

lis more important to address the speg
needs of the child rather than focusing on
need for any particular diagnos
Furthermore the downside of such diagng
can sometimes be stigmatisation.

ific
the
S.

Sis

19

Finding 19:

Significant work needs to b

undertaken in  the Islan
involving parents and
professionals to remove ar

stigma associated with obtainir
a diagnosis of any speci
educational need.

[Sections 15.1-15.12]

eThe negative implications of labellin
dchildren are well known. Hence the appros
] of the Department and schools is to resp
Yo the behavioural issues to be addres
ngather than the attached label. T
aDepartment works closing with oth
agencies in this respect.

g
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Finding 20:

Numerous parents outlined hg
appreciative they were ¢
CAMHS and the service

wAgreed.
f
t

provides and the Sub-Par

el
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wishes this to be noted.
[Sections 16.1-16.6]

21

Finding 21:

MAST seems to function wel
but communication would b

improved with the introductionintroduce primary mental
health there are plans to provide for closer work

of primary mental
workers. [Sections 16.1-16.8]

,The MAST approach is still in its infanc
eWhilst there are no plans at present
health worke

with schools.

22

Finding 22:

There is a demonstrable bene
in introducing social workers t
the Island’s secondary schools
[Sections 16.9-16.11]

fbocial workers are currently being appoin
oto the remaining secondary clusters.

ted

23

Finding 23:

Police liaison officers played
valued and positive role in th
Island’s secondary schools.
[Section 16.13]

aAgreed.
e

24

Finding 24:

It is the schools’ responsibility t

It is unrealistic for the schools to be ful
paware of the home environment of every cf

ensure that they are fully awareinless the family is already known to oth

of the home environment the
are sending children to whe
they suspend them.

[Sections 16.14-16.15]

vagencies. However, where schools are av
2rof difficulties at home, it is important this
factored into any decision about suspensio

ly
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er
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S
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Finding 25:

The Sub-Panel fully supports tf
recommendations  from th
Serious Case Review for grea
liaison  between  designatg
teachers for child protection i
schools and the Educatic
Department, in addition t
improved liaison betwee
Education and the Children
Service.

[Sections 16.1-16.15]

n& his is already underway with better traini
enitiatives for Child Protection. A new Islan
arvide training initiative will
2durther.

n
n

|=)

n
S

bolster this
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Finding 26:

Education should be seen

investment and not 3

adgreed.
S
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expenditure. Cuts to scho
budgets are likely to ultimatel
end up costing society more
the long run, and leading 1
increased pressure on oth
budgets.

[Sections 17.1-17.5]

ol
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Finding 27:

The Sub-Panel welcomes t
review of secondary educatig
by the Department of Educatio
Sport and Culture, and look
forward to receiving its report i

June 2010. [Sections 17.1-17.5]

h@his report is dependent on a number
meviews which have yet to be finalised. It
nnow likely the report will be delivered in th
[autumn term.

n

28

Finding 28:

Although only briefly considere
during the course of the Su

Panel's review, based on thefleagues tables in other jurisdictions.

comments received, league
tables would not be a useful
introduction to the Island’

educational system. The Sub-

Panel accepts the need 1
transparency and accountabilif
but this needs to be balanc
against the impact of any su
introduction.

[Sections 17.6-17.9]

dThis recognition is welcome given ti
bfindings of research into the damaging effe

D

or
yl
ed
ch

Recommendations

of
is

ne
cts

Target date of

Recommendations To Acqept/ Comments action/
Reject .
completion
Recommendation 1:
Standardised training shoulESC Accept | A training programme is Early 2011

be provided to head teachers

and all frontline staff
including  teachers and
teaching assistants, in all

schools, on the new poligy
guidelines and the rationa
for them so that all are full
aware of the regulations and
how these should be applied.

currently being prepared to
support the delivery of th

policy.

(4%
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This will help to ensure th
policy will be applied
consistently  across  dll
schools. [Section 6]

[42)

Recommendation 2:

The Department of ESC Accept | The policy of the Ministef Early 2011
Education, Sport and Culture IS to publish data that
should seek to produge reflects the performance of
publicly available annual the system rather thgn
statistics documenting the individual schools
number of suspensions that However, information ig
have occurred during each available about individual
school year. These should pe schools which is used to
in a form which provide challenge and support
information about th practice. Even if schools
number of pupils suspended, were not named the fact |is
and their characteristics, that relatively few schools
such as age, gender, y carry the inclusion agenda
special need and number [of for the whole Island and
times suspended as well ps these would be easily
the absolute number of recognisable.
suspensions. [Section 7]

Recommendation 3:

Dedicated units should HeESC Reject | Facilities are available in

provided in all schools tp
enable students to stay on the

all of the provided
secondary schools and|a

premises during periods of number of primary
suspension but out of the schools. Headteachers
mainstream classrooms and currently make
therefore not disrupting other arrangements for some
pupils. These facilities pupils to be internally
would encourage inclusion |f suspended and kept on the
used appropriately and not gs school premises if that is
‘sin bins’. They would alsd considered appropriate.
allow head teachers However this would not be
sufficient flexibility to use appropriate for all students
the facilities as they felt as in some cases they
necessary. might present a danger o
[Sections 8.4-8.11] other students or staff.
Also, parents have f
responsibility for their
children’s behaviour
Suspension at  home
emphasizes this and
provides the parent with an
opportunity to address it in
partnership  with  the
school.
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Recommendation 4:
Any part-time timetables ESC Accept | Already individualised N/A
need to be initiated on the programmes which include
basis that they are in the best periods of time out of
interests of the student school have to be shared
concerned. The reasoning and accepted by the
behind all part-time School’'s Educational
timetables should be made Psychologist. Extende
clear so that all parties afe programmes have to be
aware of the reasons behind submitted and accepted by
the introduction of such the Principal Educational
packages. Any part-timg Psychologist, acting o
timetables being instigatgd behalf of the Director o
by schools as a result of Education, Sport an
resource issues are simply Culture. A clear set o
not acceptable. A clear targets highlighting th
timetable for returning to return to full time schoo
full-time lessons also needs based learning is part of
to be provided. the required individualise
[Sections 8.15-8.29] programmes.
Recommendation 5:
Consideration should beESC Accept | There is a long-established\N/A
given to extending the process of support fqr
provision for looked after looked after childre
children at the Alternative ‘students’ who ar
Curriculum site for students suspended. The number |of
with frequent suspensions, o looked after studen
ensure that they are still ahle suspended determines the
to access education. size of the facility. T
[Sections 8.15-8.29] broaden its remit coul
lead to more childre
being excluded fro
mainstream schools.
Recommendation 6:
Alternative ways of working ESC Accept | Alternative  ways  are Ongoing
with students who arg continually sought and
frequently being suspended implemented. There is
need to be established. ample evidence of this
Getting to the root of across schools. However,
problem behaviour is the root of the problem is
essential and any diagnosis not always within the
needs to be followed with learning domain of the
appropriate  methods  of school. Poor o]
intervention. Whether this unacceptable  behaviour
includes the provision of does not occur in isolation.
units on site, adapted The way forward is t
Page - 12
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timetables or alternativ
educational initiatives an
practical gualifications

serious consideration needs
to be given to getting to the
root of the problem, rather

than continually issuin
suspensions to the san
students.

[Sections 8.30-8.32]

ne

consider all the
contributory factors an
develop individual

programmes rather tha
label a child and plac
them in a unit.

(4%

Recommendation 7:

If a student has bee
suspended as a result
assaulting a teacher, ti
teacher should not have
face that student again in
classroom situation unles
the issue has been ful
resolved with collective
input from all involved in the
incidents. [Section 8.33]

nESC
of
e
to
a
5S
y

Accept

Agreed. It is important thg
the process takes accol
of the views of all parties.

tOngoing
nt

Recommendation 8:

All schools need to set wor
for suspended pupils as
matter of course. Th
Department needs to ensu
that this practice is occurrin

consistently by putting i

place a central monitorin
element within the
suspension proces

However, the Sub-Pane

accepts that in some cases
may be necessary for th
head teacher to use his/h
discretion to decide whethg
the setting of work s
appropriate.

[Sections 9.1-9.9]

KESC
a

L]

re
g

0

S.

a)

5 it
e
er
by

Accept

This is already @

requirement  which i$
restated in the new policy.

Work to be undertaken ol
of school is now set as
matter of course in a hig
proportion of cases.

1 Ongoing

D

ut

S o

Recommendation 9:

Parents need to be ma
aware that the school shoy
set work for suspende
pupils. Parents also shou
be reminded that they ned

0&ESC
Id

Id
pd

to ensure this work i

UJ

Accept

Agreed, Parents should |
an integral part of thg
processes.

héngoing

D
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completed.
[Sections 9.1-9.9]

10 | Recommendation 10:

The Department of ESC Reject | The Department is ng

t
Education, Sport and Culture convinced that legislatiop
should bring forward is an appropriate Qr
legislation as a matter of necessary way forward byt
urgency requiring a parent or will investigate further.
guardian to attend g
reintegration meeting
following a period of
suspension.

[Sections 10.1-10.14]

11 | Recommendation 11:

The Sub-Panel is pleased [t&SC Accept | Steps can be taken t(d&eptember
note that it has received ensure this is the case. | 2010
confirmation  from  the
Department of Education,
Sport and Culture that unde
the new guidelines all the
suspension letter templates
will be available to al
schools in Polish angd
Portuguese, and recommerds
that this should further
include the  suspensign
policy itself.

[Sections 10.1-10.14]

12 | Recommendation 12:

The Department of ESC Accept | This is now covered in theSeptember
Education, Sport and Culture reply letter templates2010
should issue revised provided for each school

guidance to parents abaqut within the new policy.

their rights and

responsibilities under the
school system.
[Sections 10.15-10.18]

13 | Recommendation 13:

An  independent parentESC Reject | It is unclear who the panel
advocacy service should be assumes  would take
established as a matter [of responsibility for this.

urgency to ensure that
parental rights are upheld,
including  provision  of

Page - 14
S.R.7/2010 Res. (re-issue)




support with appeals. Ful
details of this service should
be sent to all parents.

[Sections 10.15-10.18]

14 | Recommendation 14:
Parenting workshops shouldESC Reject | All schools have access o
be established in all schools. parenting workshops
[Sections 10.15-10.18] through the Bridge if there
is a demand.
15 | Recommendation 15:
Closer working and sharingeSC Accept | Much has already begnOngoing
of expertise between special done in this area with
and mainstream schoagls additional support
needs to be developed o provided over the lagt
provide reintegration to 4 years.
mainstream schools whefe
possible and wherg All the specialist schools
appropriate. [Section 12] and  provisions  have
outreach services with the
exception of one. This
school is, however,,
continually developing it$
own inclusion processes $0
that students entering are
aware that placement there
is not necessaril
permanent and that
reintegration to a
mainstream school is the
ultimate aim.
16 | Recommendation 16:
The Sub-Panel stronglyESC Reject | Training is already
recommends that all teachers provided for teachers arid
and teaching support staff teaching assistants In
should receive the SPELL schools which  suppoft
training raising awareness pf specific  provisions fo
Autistic Spectrum Disorders children on the autistic
as a matter of course. spectrum. This is ongoing|.
[Sections 13.9-13.14]
17 | Recommendation 17:
The Department of ESC Reject | This is part of curren
Education, Sport and Culture practice for Newl
should introduce regular Qualified Teachers an
training for teachers an Graduate Teacher Training
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teaching support staff t
assist them with working
with students with emotiona
and behaviour difficulties a|
well as behaviour
management training. The
Department should also keg
central records of training
attendance. [Section 13]

O

0 =

D

p

staff. It is for schools tg
retain the professiona
development records ¢
their staff.

A

=4

18

Recommendation 18:

The Department of ESC Reject | This model does not me

Education, Sport and Culture
should issue revised
guidelines to schools with
regard to working with
students with special
educational aeds.
Wherever possible thege
students should have the
opportunity to spend time in
a specialised provision rather
than being suspended. |[n
addition, the Department
should make available ﬂo
parents a list of schools with
specialist expertise in
learning, communication and
behavioural difficulties.
[Section 14]

with  current  practice
which is around trying tq

access and be supported
their local school.

ensure that pupils can

Pt

D

n

19

Recommendation 19:

Efforts need to be made BPYESC & | Accept | In a co-working capacity
the Departments gfH&SS this is reasonable.

Education, Sport and Culture
and Health and Social

Services to ensure that any

misconceptions  regarding
the reason for parents not
receiving diagnoses of thejir
children’s needs arg
addressed. [Section 15]

H&SS

20

Recommendation 20:

Any records of need shouldH&SS | Accept | Accepted.

be in place at the earliest
possible  opportunity  to

ensure students are able [to

access the full range of

Early 2011
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resources available to them|,

[Section 15]

21

Recommendation 21:

Primary mental healt
workers should bé
introduced to provide a lin
between schools arn
CAMHS.

[Sections 16.1-16.8]

NESC &
2 H&SS
K
d

Accept

This would be welcomeé H&SS

providing the resource

were targeted
appropriate tier of
would obviously

additional resources.

S
at the
need. |t
require
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Recommendation 22:

Funding should be provide
for dedicated social workel
for each of the Island’s foy
11-16 secondary schools
a matter of urgency.
[Sections 16.9-16.11]

dESC &
SH&SS
r

as

Accept

This has been

doneSeptember

through the Williamson 2010

recommendations.
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Recommendation 23:

Consideration should b
given to a representatiy
from the Comité des Che
de Police sitting on MAST.
[Section 16.12]

eESC &
eH&SS
S

Accept

This needs
consideration.

further Early 2011
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Recommendation 24:

All secondary schools shou

ESC &

have access to a dedicateHA

police liaison officer.
[Section 16.13]

Accept

This would be supportedHA

by ESC.

25

Recommendation 25:

If there are any concerr
regarding a  suspendg
student’s home environmer
s/he should spend periods
suspension at the Alternati
Curriculum provision in the
same way that this proce
operates for looked afte
children.

[Section 16.14-16.15]

Accept

This needs
consideration.

further Early 2011
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Conclusion

| am pleased that the Panel has recognised theworddthat takes places across our
schools to support all children including those vilaoe specific needs. | would like to
acknowledge the sterling work carried out by oaffsh this respect.

My service is committed to continuous improvemand this is reflected in the culture
of our schools and the policies that support tivgirk. Therefore, | accept that many
of the Panel's recommendations will have a posifimpact and help us develop
further.

Re-issue Note

This S.R. Response is re-issued because the drigo@ument supplied by the
Department had omitted some text from the tablR@fommendationson pages 10
to 17.
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